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EXECUTIVE SUMMARY 

The World Bank Institute (WBI) seeks to enhance the capacity of its client countries by 
providing policy advice, training courses, and knowledge services and products in key 
development areas.  Traditionally, WBI’s approach to capacity enhancement emphasized 
thematic (or sectoral) and knowledge (or learning) objectives.  Over the past year, 
however, in response to the challenges of achieving the Millennium Development Goals 
and in support of the World Bank’s Corporate aims, WBI modified its strategy and 
structure by adding a country pillar to the previous thematic and knowledge/learning 
pillars.  As part of WBI’s new direction, the World Bank Institute Evaluation Group 
(IEG) initiated a retrospective study of FY01-02 programs for participants from Brazil, 
Thailand, Egypt, Russia and Sri Lanka.  This study reports the findings from this study 
which will serve as a baseline for assessing the impact of future country focus programs 
for Egypt.  The evaluation adopts the conceptual model of estimating effectiveness and 
impact used in the study, “Impact of WBI Client Programs, FY00-01”. 1      

This country-focused evaluation of WBI’s learning activities in Egypt during FY01-02 
sought answers to three questions: 

• What is the relevance of WBI learning activities to Egypt’s needs? 

• What is the effectiveness and impact of WBI learning activities in Egypt? 

• What is the contribution of WBI learning programs/activities to building in-
country capacity in Egypt?  And how does this contribution compare with others 
delivered by other members of the development community? 

Specifically, the third research question seeks to determine the extent to which 
knowledge and skills were acquired in WBI learning activities for participants from 
Egypt and to identify the factors related to their use and its impact of the knowledge and 
skills developed.  

METHODOLOGY 

The evaluation focused on learning activities attended by Egyptian participants during 
FY01-02.  It was based on several sources and types of information, including: 
participant questionnaires, participant focus group discussions, interviews with 
Operational Staff working on Egypt (in Washington D.C. and Cairo), and relevant 
operational and WBI documents. 

                                                 
1 Khattri, Nidhi, et al., “Impact Evaluation of WBI Client  Programs”  (November, 2002). 
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Extracted from the Client Registration System (CRS), the participant list had originally 
identified 248 Egyptians attending a total of 31 WBI activities (Annex 1).  Excluding 
invalid entries, the adjusted response rate was 84 percent.2  

FINDINGS  FROM WBI PARTICIPANTS 

Characteristics of the learning events:  

• The learning events ranged in duration between 2-8 days (for 54 percent of 
interviewees), 9-19 days (for 38 percent of interviewees); for a very small number 
of interviewees (8 percent) the activity lasted only one day. 

• On the whole, the learning events were neither designed specifically for Egypt (73 
percent were not designed especially for Egypt) nor part of a series of activities 
(54 percent were not part of a series). 

• Less than half of the participants developed an action plan during the training (48 
percent). 

• For 35 percent of participants either no contact list was provided at all, or it was 
judged not to be useful. Of those who received contact lists only  23 percent found 
their list be highly useful. 

Characteristics of the participants:  

• Two thirds of the participants interviewed were males  (67 percent) and divided 
almost equally between those older than 40 years and those younger than 40 
years.  

• Respondents were predominantly from government (30 percent), universities and 
research institutions (27 percent); respondents from the private sector, NGO’s and 
donor agencies accounted for the rest.  

• Senior management and top management staff accounted for 43 percent of the 
respondents,  while high level policy-makers or legislators constituted only 7 
percent of their total number. 

Relevance of WBI learning activities to Egypt’s needs: 

• Over half of all participants perceived the topics covered by training to be highly 
relevant to the needs of Egypt (57 percent); of the remaining participants 36 
percent perceived a moderate degree of relevance while 7 percent thought the 
topics irrelevant. 

• Participants from university/research institutions, the government, private 
organizations and donor agencies were more likely than participants from NGO’s 

                                                 
2 Excluding invalid entries, the number of total eligible respondents is reduced to 204, of which 171 were 
successfully interviewed.    
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to perceive the topics covered in the WBI learning activity as relevant to the 
development needs of Egypt.  

• Focus group discussions indicate that the a participant’s proficiency in the 
language of instruction increases the extent to which the learning activity is 
perceived to be highly relevant to Egypt’s needs; conversely, a lack of proficiency 
in the language of instruction decreases the participant’s perception of the 
relevance of the activity.   

• Regression analysis supports the focus group findings, indicating that mastery of 
the language of instruction significantly increases perceived relevance.  In 
addition, helpful country level facilitators also raise the perceived relevance of the 
training. 

WBI activities contributing to the Millennium Development Goals (MDGs) related to 
promoting gender equality, developing global partnerships for development, and 
improving investment climate3 were perceived as relevant to Egypt’s needs. 

Effectiveness of WBI learning activities: 

• Perceived effectiveness of the WBI activities in Egypt was slightly above the 
average (4.83 in a scale of 1-7). 

• Participants found WBI activities to be mostly effective in: 1) raising 
awareness/understanding of development issues, 2) refining their existing 
knowledge, and 3) providing them with new information and encouraging 
networking. 

• Participants found WBI activities to be least effective in providing 
strategies/approaches to address: 1) the needs of their organization and 2) the 
needs of their country. 

• Less than one-third of the participants was aware of other learning activities with 
similar content offered by organizations, othe r than WBI, in Egypt.  Of those 
participants aware of non-WBI programs and able to compare them with WBI, 
over 60 percent reported the same level of effectiveness between WBI and non-
WBI programs. 

• The most important determinants of effectiveness were the perceived relevance of 
the learning event, the development of an action plan, and the facilitating factors 
of the work environment.  Perceiving the training as highly relevant to Egypt’s 
specific needs, preparing and action plan, and having helpful facilitators both in 
the organization and in the country all significantly raise effectiveness of the WBI 
activity.  

                                                 
3 Although imp roving investment climate is not an MDG it is a World Bank corporate priority. 
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Usefulness of WBI learning activities: 

• Overall use of the acquired knowledge and skills was low, well below the average 
(23 on a scale from 1-54).  However, almost 80 percent of the participants 
reported that they discussed the issues raised during the WBI learning activities 
afterwards, either occasionally or thoroughly, at work.   

• Seventy-four percent of the participants who had developed an action plan during 
the training used the action plan at work.   

• Participants found WBI activities most useful for raising others’ awareness in 
development issues and for teaching purposes.  They found the learning activities 
least useful in implementing country development strategies and changing or 
influencing legislation. 

• The results of the regression analysis on use show consistently that use of the 
knowledge and skills acquired in WBI training is related to being from the central 
government, being familiar with the terminology of the course, developing an 
action plan, having helpful organizational facilitators and perceiving the course 
effectiveness as high. 

• For almost one-third of the participants, the country’s general readiness for reform 
and innovation is a facilitating factor in implementing new knowledge and skills.   

• For the majority of the participants, work environment factors are rated neither 
helpful nor unhelpful in implementing the acquired knowledge.  However, 
resources and funding availability with the work organization and the incentive 
system are more likely to be barriers than facilitators for utilization of learning. 

Impact of WBI Learning Activities: 

• About 30 percent of participants indicated that the WBI learning activity they 
attended led to an overall change in the specific area of the activity, 38 percent 
reported that the activity did not lead to any change and 32 percent did not know. 

• When applicable, WBI learning activities have the strongest positive 
influence/impact on research, teaching, and work practices.  The positive 
influence is least in the area of legislation or regulation, although WBI learning 
activities did contribute to consensus building which may be a precursor of 
legislative or regulatory change. 

• Much of the variation in the impact of WBI activities can be explained by whether 
or not participants prepared an action plan, and the level of helpfulness of 
facilitators.  Respondents who developed an action plan generally found greater 
overall influence of the WBI activities. 

FINDINGS FROM OPERATIONAL COUNTERPARTS 

• According to almost all of the operational counterparts interviewed, WBI is a 
small contributor to the overall national training effort in Egypt.  Operational staff  
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emphasized, however, that the comparative advantage  of WBI training in Egypt is 
in 1) high quality research, and 2) access to and linkages with alternative 
experiences from around the world. 

• There is also a need for better communication between WBI management who set 
priorities and TMs and thematic leaders who must coordinate project activities 
and the organization and delivery of learning events.  There seems to be a 
disconnect between Management (whose focus is on developing Country Briefs) 
and TMs (whose focus is on project implementation and the delivery of increased 
participant days with less money). 

• While coordination between Operations and WBI has significantly improved 
since early FY02, there is a need for better communication between WBI staff and 
Operational staff concerning WBI’s mission and methods. Interviews with 
operational task managers (TMs) indicate that while some felt that WBI’s 
contribution was vital and should be increased even further, most had no idea 
what WBI was doing.  Virtually, none of the TMs were informed of the results of 
WBI operations in their countries. 

KEY FINDINGS FROM FOCUS GROUP MEETINGS WITH PARTICIPANTS 

• Participants identified three country specific barriers that hinder the effective use 
of knowledge and skills of WBI activities in Egypt: 1)rigid hierarchy in decision 
making process of public sector organizations, 2) slow knowledge sharing process 
within organizations, and 3)the participants’ proficiency in the language of 
instruction. 

• Focus group participants’ had several messages for WBI task managers: 1) The 
Egyptian public sector is not yet computerized and course material should be 
mailed in advance of start dates, 2) budgetary restrictions limit travel for training 
and TMs should try to minimize travel, 3) to promote real change, the base of 
Egyptians (both lower and higher level) should be broadened, and 4) one shot 
deals do not work – WBI activities need systematic follow-ups. 
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1. INTRODUCTION 

1.1 The World Bank Institute (WBI) seeks to enhance the capacity of its client 
countries  by providing policy advice, training courses, and knowledge services and 
products in key development areas.  Traditionally, WBI’s approach to capacity 
enhancement emphasized thematic (or sectoral) and knowledge (or learning) objectives.  
Over the past year, however, in response to the challenges of achieving the Millennium 
Development Goals and in support of the World Bank’s Corporate aims, WBI modified 
its strategy and structure by adding a country pillar to the previous thematic and 
knowledge/learning pillars. 

1.2 In FY02, the Institute adopted a “country focus” for its activities, linking them 
directly to the countries’ own poverty reduction strategies and to the Bank’s country 
assistance strategies.  In it’s latest Update on Strategic Directions and Progress to the 
Board of Executive Directors, WBI  argues that it will achieve its greatest impact on 
client countries’ capacity by: a) building medium to long-term relationships with 
countries which b) tailor WBI programs to country priorities and c) provide strategically 
coordinated sets of activities (rather stand-alone training courses) targeted to build 
capacity at the local level. 

1.3 In line with the country focus approach, WBI identified 45 countries for overall 
WBI priority, of which twelve “focus countries” were selected for intensive, continuous, 
longer-term, multisectoral capacity–building activities through FY06.  These countries, 
representing all six regions, were selected on the basis of three criteria:  their readiness as 
clients, WBI’s relations with the countries and in-country partners, and the “rapid results” 
collaboration mode (or the overall discipline in translating intent/learning into action). 4   
The twelve focus countries are:  

Table 1. WBI Selected Focus Countries, FY03 

Region Low income Lower-middle income 

LCR Guatemala Brazil 

EAP Laos  Thailand 

AFR Nigeria Burkina Faso 

MNA Yemen Egypt 

ECA Tajikistan  (5 CAR countries) Russia 

SAR Afghanistan Sri Lanka 

                                                 
4 Quizon, Jaime B., “Measuring, Monitoring and Managing for Development Results:  An Approach to 
Monitoring and Evaluation in World Bank Institute (WBI) Country Focused Activities”  (Nov. 2002). 
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1.4 The Institute’s country focus strategy poses significant challenges for monitoring 
and evaluation (M&E) of upcoming country- level programs.  The new M&E approach 
will be prospective and requires IEG to: 

• Establish local country partners for undertaking monitoring and evaluation with 
local partners who will be involved in linking outcomes to inputs; 

• Collect base line data necessary for measuring country level impact in future 
years. 

1.5 As part of WBI’s new direction, IEG initiated a retrospective study of FY01-02 
programs in Brazil, Thailand, Egypt, Russia and Sri Lanka.  This study reports the 
findings of the retrospective study of WBI’s Egypt program and will serve as the baseline 
for the prospective evaluation work in that country.  

1.6 These findings are presented in the following seven chapters, which discuss the 
following issues on the basis of responses to questionnaire, as follows: 

Chapter 2: Evaluation questions and methodology, 

Chapter 3: Participants characteristics and features of WBI learning activities, 

Chapter 4: Relevance of WBI learning activities to Egypt’s needs, 

Chapter 5: Effectiveness of WBI learning activities, 

Chapter 6: Usefulness of the WBI learning activities, 

Chapter 7: Impact of WBI learning activities, 

Chapter 8: Conclusions and Recommendations. 
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2. EVALUATION QUESTIONS AND METHODOLOGY 

2.1 Overall, the country-focused evaluation sought answers to three questions: 

• What is the relevance of WBI learning activities to the country’s needs? 

• What is the effectiveness and impact of WBI learning activities? 

• What is the contribution of WBI learning programs/activities to building in-
country capacity?  And how does this contribution compare with others delivered 
by other members of the development community? 

2.2 Specifically, the third research question seeks to determine the extent to which 
knowledge and skills were acquired in the WBI learning activities in Egypt and to 
identify the factors related to the use and impact of the knowledge and skills acquired. 

2.3 Table 2 on the following page lists the main evaluation questions, along with their 
sub-questions, sources of information and unit of analysis pertaining to each question.  
The evaluation was based on several sources and types of information, including: 
participant questionnaires, participant focus group discussions, interviews with 
Operational Staff working on Egypt (from Washington D.C. and Cairo), and relevant 
operational and WBI documents. 

CONCEPTUAL FRAMEWORK 

2.4 To answer the evaluation questions, the study adopts (with some modifications) 
the conceptual model of estimating effectiveness and impact developed in 2002 by 
Khattri et al. In the conceptual model, the ultimate impact of the WBI learning activities 
is measured by two indicators: 

• The extent to which learning is used in the areas of teaching/research, policy/ 
legislation, at work and, in raising others’ awareness of development issues; 

• The extent to which these learning activities have influenced teaching/research, 
policy legislation and, work practices at the level of organizations.  

2.5 Impact of the WBI learning activities is determined by four sets of variables:  

• Characteristics of participants in WBI learning activities together with main 
features of these learning activities.  This set of variables is conceptualized to 
have a direct effect on impact.  In addition, they have an indirect effect on impact 
as they are considered determinants of perceived relevance and effectiveness; 
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• Course characteristics and WBI input variables such as level of attendance, 
development of an action plan during the activity and design for the participants; 

• Perceived relevance of WBI learning activities and effectiveness of these 
activities, and;  

• Facilitators and barriers at the country level and at the level of the work 
organization. 

Table 2: Evaluation Questions, Source of Information, and Unit of Analysis 

Evaluation Questions  Source  Unit of 
Analysis  

I.   What is the effectiveness and impact of WBI learning activities?   

How effective are WBI learning events? (knowledge and skills, 
strategies/approaches, and networking)  Participant Surveys Participant 

To what degree are the participants utilizing the knowledge/skills they 
learned through WBI learning activities/products? And in what areas?  

Participant Surveys & 
Interviews with Participants 
and Bank Staff  

Participant 

What are the country specific facilitators and barriers  to utilizing the 
knowledge/skills?  

Surveys & 
Interviews with Participants 
and Bank Staff  

Participant 

Has the activity influenced or contributed to changes in the relevant 
sector/area?  

Participant Surveys & 
Interviews with Participants 
and Bank Staff  

Participant  

II.  What is the  relevance of  WBI learning activities to the country’s 
needs?   

To what degree are the topics covered by WBI learning activities relevant 
to the country’s specific needs, as described in the CAS and to the 
Millennium Development Goals?  

Participant Surveys & 
Interviews with Participants 
and Bank Staff 

Participant, 
Activity 

Do WBI learning activities address the country’s current issues and 
needs?   

Participant Surveys & 
Interviews with Participants 
and Bank Staff 

Participant, 
Activity 

III.   What is the contribution of WBI learning programs/ac tivities to 
building in-country capacity, and how WBI compares to those of others 
providing the same services? 

  

To what degree do WBI programs build sustainable in-country capacities 
in learning and applying new knowledge and skills?    

Participant Surveys & 
Interviews with Participants 
and Bank Staff 

Participant 

What is the extent of similar learning activities provided by non-WBI 
organizations?   How does their effectiveness and impact compare to 
WBI training programs?  

Participant Surveys & 
Partners in the Field Participant 

 

THE PARTICIPANT SURVEY 

2.6 Questionnaires were administered to former participants in WBI-sponsored 
activities, operational task managers in the MNA region, and WBI staff.  Focus group 
discussions and documentary analysis were utilized to probe the potential impact of the 
learning activities on sectoral policies, programs, and practices.  Interviews were carried 
out with partners in the field to examine in more detail WBI’s contributions and 
comparative advantages in enhancing country capacity. 

2.7 The structured questionnaire administered to former participants in WBI-
sponsored activities comprised four main sections: 
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• Section I: Usefulness of WBI learning activities encompassing effectiveness, 
overall change and area-specific change led by these activities, use of learning in 
different areas, facilitators and barriers to the use of learning.  

• Section II: Relevance of the WBI learning activities to the needs of the country as 
perceived by the participants and also as they relate to the Millennium 
Development Goals. 

• Section III: Comparison of WBI learning activities with similar activities offered 
by other organizations. 

• Section IV: Characteristics of the learning event and of the participant. 

PARTICIPANT SURVEY RESPONSE RATES 

2.8 The participant list had originally 248 Egyptians attending a total of 31 WBI 
activities in 13 programs.  Given the small population size, we chose the entire 
population for the purposes of this study.  Excluding invalid entries, the number of total 
eligible respondents is reduced to 204, of which 171 were successfully interviewed.  The 
adjusted response rate was 84 percent.5     

                                                 
5 Invalid entries comprised repetitions, participants who did not attend the learning activity,  were 
organizers/ instructors/ administrative assistants or are not currently based in Egypt and their contact 
information abroad is not available. 
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3. PARTICIPANTS’ CHARACTERISTICS AND FEATURES 
OF WBI LEARNING ACTIVITIES 

PARTICIPANTS’ CHARACTERISTICS 

3.1 The participants’ survey collected basic information on the individual 
characteristics of the respondents, mainly; 

• Demographic characteristics: sex, age; 

• Work-related characteristics: type of organization, type of work, position at work; 

• Participant qualifications: proficiency in the language of instruction, proficiency 
in the terminology used in the learning activity; 

• Interest in the learning activity: active participation in the learning event, 
participation in follow-up activities arranged by participants. 

The majority of participants were male. 

3.2 As shown in the Figures 1 and 2, of the 171 Egyptian participants interviewed, 
approximately two-thirds (64 percent) are males and the group is almost divided equally 
by age among those less than 40 years old and those more than 40 years old. 

Figure 1: Percent distribution of 
 participants by sex 

Figure 2: Percent distribution of 
 participants by age 

  

Participants came predominantly from government or universities/research 
institutions. 

3.3 As shown in Figure 3 almost a third of the participants (30 percent) work in 
organizations that are part of the central government of Egypt. The second largest 
category of participants is affiliated to universities or research institutions (27 percent).  

45%

55%

< 40
40+

 

64% 

36% 

Male 
Female 
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Participants from the private sector (mainly working in finance and banking) comprise 12 
percent each, while those from the regional/local governments or from NGO’s contribute 
7 percent each to the total number participating in the designated learning activities. 
Participants from donor agencies constitute about 4 percent only of all participants. 

Figure 3: Percent distribution of participants by type of their organization 

 

Most participants were involved in research, teaching or administrative or 
managerial work. 

3.4 As shown in Figure 4 below, the highest percent of participants (40 percent) are 
involved in research or teaching. The second highest concentration of jobs is in 
administration/ management (30 percent) followed by working in the area of services (15 
percent). Participants working at the high level of policy-making or legislation comprise 
7 percent of all participants.     

Figure 4: Percent distribution of participants by position at work 

Over fifty percent of the  participants were senior managers or senior staff. 

3.5 Figure 5 indicates that senior managers and senior professional/technical staff 
together comprise over one-half of all participants. Junior professional/technical staff and 
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middle managers represent 18 percent and 15 percent respectively of the participants. 
About 11 percent belong to the top management category.  

Figure 5: Percent distribution of participants by position at work 

 

Proficiency of the language and terminology of instruction was relatively high, but 
not high enough. 

3.6 English was the language of instruction for the majority of learning events. As 
Figure 6 shows, two-thirds of the participants indicated a high proficiency in the language 
of instruction while most of the remaining one-third reported a moderate level of 
proficiency. Figure 7 indicates that 53 percent of the participants reported high 
proficiency in the terminology used during the learning event, while 40 percent reported 
moderate proficiency, and 7 percent indicated a low level of proficiency. 

Figure 6: Percent distribution of 
participants by proficiency in the 

language of instruction 

 Figure 7: Percent distribution of 
participants by proficiency in the 

terminology used in the learning activity 

 

 

 

Activity attendance rates were high while follow-up activities were rare. 

3.7 Figure 8 shows that the majority of participants (78 percent) attended all or almost 
all of the learning activity.  Figure 9 indicates that about 70 percent of the participants 
reported that there were no follow-up activities arranged by participants, after the 
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learning event. Of the remaining 30 percent: 21 percent attended the follow-up activities 
while 9 percent did not.   

Figure 8: Percent distribution of participants by the proportion 
attended of the learning activity 

 
 

Figure 9: Percent distribution of participants by participation in 
follow-up activities 

 
 

FEATURES OF THE WBI LEARNING ACTIVITIES 

3.8 Participants in the survey provided information concerning 26 WBI learning 
activities offered between the summer of 2000 and the summer of 2002.  This 
information includes:   

• Duration of the activity; 

• Whether the activity was specially designed for participants from Egypt; 

• Whether the activity was part of a series; 

• Whether it involved development of an action plan/strategy to apply the 
knowledge acquired;  
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• Provision of a contact list of participants; 

• Type of follow-up contacts; and  

• Circulation of a newsletter related to the activity. 

The majority of the activities took place over several days. 

3.9 As shown in Figure 10, one-day learning activities comprise 11 percent of all 
learning activities studied. The majority extends for either 2-8 days (36 percent) or 9-19 
days (54 percent).6 

 

3.10 As indicated in Figures 11 and 12, only about 27 percent of these activities were 
specially designed for participants from Egypt and less than one-half (46 percent) of them 
were part of a series of learning activities.7  The fact that WBI activities were not country 
specific, is not surprising, given that WBI’s course designs were neither country focused 
nor based on the CASs.  WBI’s adoption of a country focused approach is welcomed by 
focus group participants who voiced their concern that their learning activity was not in 
any way tailored to Egypt.  In the words of one participant,  “courses that come with an 
agenda that ‘one size fits all’ will not work -  they are simply too general.  We need 
training that addresses Egypt’s problems and offers solutions that are within the 
constraints of our country.” 

                                                 
6 While the list of FY01-02 Egyptian participants excluded those who attended one day training courses, 
still when asked about the duration of the course 11 percent of the participants indicated that their activity 
was one day long.   This may or may not be a CRS problem.   Also the large percentage associated with 
training activities between 9-19 days are due to two heavily subscribed distance learning activities that 
extended over two weeks 
7 In terms of percent of participants, 31 percent of partic ipants reported that the activity was designed for 
Egyptians. 

 
Figure 10: Percent distribution of learning activities by duration  
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Participants developed action plans in about half of the learning activities. 

3.11 Figure 13 shows that in 48 percent of these learning activities, participants 
developed action plan or strategies to apply the knowledge acquired .  

 

The contact information provided was considered moderately useful and follow-up 
contacts were rare. 

3.12 To gauge the sustainability of the learning activities, participants were asked (a) 
whether they received a contact list; (b) whether the contact list was useful; and (c) 
whether they had received follow-up contacts from the organizers.  As indicated in Figure 
14, participants considered the list of contact information highly useful in 23 percent of 
the cases, moderately useful in 43 percent of the cases, and either not provided or not 
useful in 35 percent of the activities. 

 
 Figure 11: Percent distribution of     

learning activities by whether the activity 
was designed specially for Egypt    

73% 
No 

27% 
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Figure 12: Percent distribution of 

learning activities by whether the activity 
was part of a series  
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Figure 13: Percent distribution of learning activities by whether the participants 

developed an action plan/strategy 
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3.13  Follow up contacts were infrequent and rarely face-to-face; Figure 15 shows that 
40 percent of participants were subsequently contacted and only 11 percent had face-to-
face follow-up contact.  In focus groups, participants voiced their concern about lack of 
follow-up and their disappointment in learning that their training was “a one shot deal”.  
Furthermore, participants felt that a single course, while informative, was not enough to 
produce real change in existing practices at organizational and/or even an individual 
level; real change would need systematic follow-up.  

 

3.14 More than three-quarters (78 percent) of the participants did not receive any 
newsletters related to the learning activity, and Figure 16 demonstrates that the 20 percent 
of participants receiving such a newsletter, evaluated it usefulness as “moderate.” 

 Figure 16: Percent distribution of learning activities by the usefulness of 
the newsletter related to the activity 
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ACTIVITIES’ CHARACTERISTICS 

3.15 The WBI learning activities in which Egyptians participated are listed in Annex 1.  
Most Egyptians participated in activities related to infrastructure finance, sustainable 
development and food security, monitoring and evaluation, and marketing and trade 
communications.  Health, agriculture and irrigation, education, safety nets and pensions 
funds are also examples of topics of courses that were attended by Egyptians.  It is also 
noticeable that five out of 31 activities (16%) of the activities in which Egyptians took 
part were held in Egypt.   



 15

4. RELEVANCE OF WBI LEARNING ACTIVITIES TO 
EGYPT’S NEEDS 

PERCEIVED RELEVANCE OF WBI LEARNING ACTIVITIES 

4.1 All Egyptian participants in WBI learning activities that took place between the 
summer of 2000 and the summer of 2002 were asked about the degree of relevance of the 
topics covered in the activity to Egypt’s specific needs. Relevance was measured on a 7-
point scale ranging from “Extremely Irrelevant” to “Extremely Relevant”. Responses 
related to perceived relevance of the topics covered were then regrouped into the 
following three categories: 

• Irrelevant (scale points 1 and 2); 

• Moderately relevant (scale points 3,4 and 5); and 

• Highly relevant (scale points 6 and 7). 

Most participants perceived the learning activity to be relevant to Egypt’s needs. 

4.2 On the average relevance was perceived as high with a mean rating of 5.44.  
Figure 17 below indicates that over half of all participants (57 percent) perceive the 
topics covered to be highly relevant while 36 percent perceive a moderate degree of 
relevance and only 7 percent think these topics are irrelevant. Since the learning events 
neither focused specifically on Egypt nor targeted Egyptian participants or their unique 
development needs, the participants’ perceived relevance of WBI’s activities could be 
considered as very high. 

 

 
Figure 17: Percent distribution of participants in WBI 

learning activities by the level of perceived relevance of these  
activities 
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But relevance was perceived as low by participants from NGOs and the private 
sector and by participants with low/moderate language proficiency. 

4.3 As suggested by Figure 18, the relationship between perceived relevance of the 
topics covered in the learning activity and the type of organization of the participant is 
significant.  Participants from university/research institutions, from the government, from 
private organizations and those from donor agencies seem to be more likely to perceive 
the topics covered in the WBI learning activity highly relevant to the development needs 
of Egypt compared to participants from NGO’s.   

 

4.4 The distribution of perceived relevance by level of language proficiency is 
presented in Figure 19 below.  Participants with low/moderate proficiency in the 
language of instruction were much more inclined to rate the relevance of the learning 
event lower than those with a high proficiency in the language of instruction. 

 

Figure 19: Percent distribution of perceived relevance of the topics 
covered in the learning activity by the level of proficiency in the language 
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Figure 18: Percent distribution of perceived relevance of the topics covered in the 

learning activity by the type of organization of  the participant 

36 
64 

36 29 39 42 

75 

64 
36 

64 71 61 58 

25 

0 

20 

40 

60 

80 

100 

Univ/R NGO's Private org. Donors Central gov. Other gov.        Other 

Low/moderate relevance High relevance  



 17

DETERMINANTS OF THE PERCEIVED RELEVANCE  

4.5 Regression analysis was used to evaluate what drives perceived relevance of the 
activity controlling for participant demographic characteristics, course characteristics and 
factors in the work environment that jointly are likely to influence perceived relevance.8  
The results of the ordinary least squares (OLS) regression on relevance are presented in 
Table 3.  The dependent variable, relevance, ranges from 1 “Extremely Irrelevant” to 7 
“Extremely Relevant” to Egypt’s specific needs.  A variable description and summary 
statistics of the variables used in all of the regression analyses are presented in Annex 2.       

Table 3: Regression Results from OLS Regression on Perceived Relevance 

Variable ß Estimate. Std. Err. t P>|t| 

Participant Characteristics        

Female   0.324 0.296 1.10 0.274 

Age 0.017 0.015 1.14 0.256 

University/Research 0.315 0.446 0.71 0.481 

Central Government 0.313 0.321 0.98 0.330 

Research/Teaching 0.197 0.353 0.56 0.578 

Position  -0.010 0.140 -0.07 0.942 

Language Proficiency 0.300** 0.127 2.36 0.020 

Terminology Proficiency -0.078 0.103 -0.75 0.454 

Motivation: Proportion of Course Attended 0.055 0.120 0.46 0.648 

Course Characteristics     

Action Plan 0.149 0.288 0.52 0.605 

Perceived as designed for Egyptians 0.495* 0.293 1.69 0.094 

Work Environment     

Organizational Facilitators 0.146 0.111 1.31 0.192 

Country Level Facilitators  0.433** 0.124 3.49 0.001 

Constant 0.177 1.133 0.16 0.876 

R2 0.249      

N 141       
* statistically significant at the 10 percent level.  
** statistically significant at the 5 percent level. 

Language proficiency and country facilitators are the most important determinants 
of relevance. 

4.6 Perceived relevance can partly be explained by the language proficiency of the 
participants, their perception that the course was designed for Egyptians, and the 
influence of certain country-level facilitating factors, including the country’s general 
readiness for change and the potential “helpfulness” of the country’s policies, social 
groups and political groups for implementing the ideas covered in the learning activity. 
Mastering the language of instruction raised perceived relevance (ß=0.300, t=2.36), as 
                                                 
8 The participants were asked to rate the level of helpfulness of organizational (micro) and country level 
(macro) work environment factors in implementing the knowledge and skills from the course. If the 
average rating of a work environment factor is high it is perceived as a facilitator; if it is low it is said to be 
a barrier in implementing the new knowledge and skills.  Facilitators and barriers are discussed in depth in 
section 6.   
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did design (ß=0.495, t=1.69) (although design is only significant at the ten percent 
significance level), and helpful country level facilitators (ß=0.433, t=3.49).  In contrast to 
the descriptive statistics, the regression analysis shows no significant effects on perceived 
relevance of the type of organization (university/research or central government) of the 
participants. 

4.7  Similar to the regression findings, focus group interviews state that the usefulness 
and relevance of training are a function of the linguistic aptitude of participants.  In focus 
groups, participants suggested that WBI should seriously consider the possibility of 
conducting its training for the Egyptians (and the Arab world at large) in Arabic.9   
Participants also indicated that for activities taught in English, availability of information 
on the learning activity before hand could enhance its usefulness.  If non-English 
speaking trainees are informed well ahead of time about the nature and content of the 
training event, they could prepare well for it, and this would increase both its usefulness 
and impact.  The distribution of perceived relevance by level of language proficiency is 
presented in Figure 19. 

PERCEIVED RELEVANCE OF WBI LEARNING ACTIVITIES AND THE 
MILLENNIUM GOALS 

4.8 The participant survey investigated whether the developmental goals of WBI 
learning activities were closely related to the 8 Millennium Development Goals (MDGs), 
and three other WB corporate priorities, and if so, the extent to which the key issues in 
achieving each goal were addressed.  The development goals are presented in Table 4. 

Table 4: Development Goals 

Eradicate Extreme Poverty 

Achieve Universal Primary Education 

Promote Gender Equality and Empower Women 

Reduce Child Mortality 

Improve Maternal Health 

Combat HIV/AIDS, Malaria, and Other Diseases 

Ensure Environmental Sustainability 

Develop Global Partnerships for Development 

Ensure Water Sanitation and Supply10 

Improve Investment Climate and Finance 

Promote Trade 

                                                 
9 This is particularly true for DL courses where the language barrier becomes more of problem when sites 
are connected globally and different accents come into play. 
10 The goals Ensure Water Sanitation and Supply, Improve Investment Climate and Finance and Promote 
Trade are not Bank MDGs per se but rather WB corporate priorities. 



 19

WBI learning activities are perceived as most related to: 1) developing global 
partners hips and 2) improving investment climate and finance. 

4.9 As shown in Figure 20, according to the participants, the WBI learning activities 
they attended are hardly related to the goals of combating HIV/AIDS, malaria and other 
diseases, achieving universal primary education, reducing child mortality or improving 
maternal health.  A higher percent of participants (17-32 percent) attended learning 
activities that are related to the goals of promoting gender equality and empowering 
women, ensuring water sanitation and supply, ensuring environmental sustainability, 
promoting trade, or eradication of extreme poverty.  Over-half of the participants reported 
that the activities they attended were related to the goals of developing global 
partnerships for development or improving investment climate and finance. 

 

Relationship between activity content and the remaining MDGs is low.  

4.10 Participants who reported that the learning activity they attended was related to a 
specific millennium goal were asked about the extent to which the key issues in achieving 
that goal were addressed, using a scale from 1 to 7.  The responses were then regrouped 
into two categories: low/not extensively addressed (less or equal to 5) and addressed 
deeply/extensively (greater or equal to 6).  

4.11 As shown in Figure 21, whenever any of the three goals of developing global 
partnerships for development, improving investment climate and finance or promoting 
trade are related to the learning activity, close to one-half of the participants reported 
extensive /deep coverage of the key issues in achieving these goals.  Reports of extensive 
coverage are less (38-52 percent) if the activity is related to the goals of developing 
global partnerships, ensuring water sanitation and supply, improving investment climate 

 
Figure 20: Percent distribution of participants by whether the learning activity 

they attended is related to each of the millennium goals  
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and finance and promoting trade.  Key issues in achieving the remaining millennium 
goals - when related to the activity attended - are not covered extensively at all.  When 
interpreting the extent to which the activities attended were perceived as related to the 
development goals it is important to keep in mind that most Egyptians participated in 
activities infrastructure finance, sustainable development, food security and trade, 
poverty monitoring and evaluation and marketing communications (see Annex 1 and the 
discussion in Chapter 3).  It is not surprising that so many participants rated the course 
they attended as related to improving investment climate and finance and promoting trade 
as so many Egyptians attended activities on these topics.  

4.12 Examination of the relationship between the participants’ perceived relevance of 
the topics covered in the learning activity and whether the activity was related to each of 
the development goals reveals that none of these relationships are significant.  This 
means that the participants’ assessment of the relevance of the topics covered is not based 
primarily on whether the learning activity is related to any of the millennium goals per se.   

 

COUNTRY FOCUS 

4.13 Given that none of the FY01-02 activities were intended to actually focus on the 
specific needs of Egypt it is interesting to study how country focused the activities were 
in practice.  We define an activity as being country focused if most of the following 
aspects of the activity and its participants are true: 

 

 
Figure 21: Percent distribution of participants who resported a specific goal is 

related to the learning activity they attended by whether the key ussues in 
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4.14 Aspects of the activities: 

• The activity took place in Egypt. 

• A large number of the participants were Egyptians. 

• The activity was aligned with the Egypt CAS priorities. 

4.15 Aspects of the participants: 

• The participants perceived the activity as designed especially for Egyptians. 

• The participants perceived the relevance of the activity to Egypt’s needs as high. 

4.16 At the activity level, we conclude that the WBI activities with Egyptian 
participants were somewhat country focused.  The activities with the largest number of 
Egyptians took place in Egypt and 69 percent of Egyptians attended activities with 11 or 
more Egyptian participants.  Also, 60% of the activities focused on the key objectives 
outlined in the 2001 Egypt CAS.  These key objectives were: poverty, environment, 
investment climate, trade and infrastructure finance. 

4.17 At the participant level, only 31 percent of the questionnaire respondents 
perceived the activity they attended as designed for Egyptian participants.  Over ninety 
percent, however, reported that the activity they attended was either highly relevant (57 
percent) or moderately relevant  (36 percent) to Egypt’s unique needs. 

4.18 From a total of 31 activities, only three were rated as activities that were 
specifically designed for Egyptians.   Of the remaining, seventeen were perceived as not 
designed specifically for Egyptians, and eleven were not rated.  The fact that participants 
did not view the activities as specifically designed for Egypt, however, did not mean that 
the courses were not relevant.  On the contrary, fourteen activities out of 31 were rated as 
highly relevant, five were rated as moderately relevant and no activities were rated as 
irrelevant.  11 

4.19 In sum, the WBI activities for Egyptians met three of the conditions for being 
country focused.  In addition, the CAS condition was partly met.  Except for the activities  
not being perceived to be designed especially for Egyptians, the WBI activities with 
Egyptian participants were relatively country focused.  In the following sections we 
further investigate whether perceived (by the participants) country focus is related to 
higher perceived effectiveness, usefulness or impact of the WBI courses. 

 

                                                 
11 The relevance of 12 activities were not rated by the participants 
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5.  EFFECTIVENESS OF THE WBI LEARNING 
ACTIVITIES 

5.1 The survey instrument measured six different aspects of perceived effectiveness 
from the WBI learning activities:  

• Raising participants’ awareness/understanding of development issues; 

• Updating/refining participants’ existing knowledge; 

• Providing participants with new knowledge/skills; 

• Helping in networking among people with common interests; 

• Providing strategies/approaches to address the development needs of the country;   

• Providing strategies/approaches to address the needs of the participants’ 
organizations. 

Perceived effectiveness of the learning activities was medium to high. 

5.2 Effectiveness of the learning activity with regard to each aspect was measured 
using a 7-point scale. Responses were then averaged over the six areas and regrouped 
into three categories: low effectiveness (below 3), moderate effectiveness (between 3-5) 
and, high effectiveness (above 5).  On average, effectiveness was perceived as medium to 
high with a mean of 4.83. The distribution of respondents by the three effectiveness 
categories is depicted in Figure 22. 
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5.3 Participants’ responses regarding the level of effectiveness of the learning 
activities suggest that these activities are most effective in the areas of: raising 
awareness/understanding of development issues, refining participants’ current 
knowledge, providing new information, and encouraging networking.  WBI learning 
activities are least effective in providing strategies/approaches to address the needs of the 
participant's organization or to address the country’s development needs.  However, as 
shown in Figure 23, the overall differences in the distribution of the level of effectiveness 
in the designated six areas are not large.  This is emphasized by the very close values of 
the means and the standard deviations of all six variables. 

 

5.4 Focus group discussions of effectiveness distinguished between government and 
private sector participants. Government participants indicated that the lack of 
effectiveness in areas of providing strategies/approaches is due less to the nature of the 
learning event itself than to the complexity of changing public policies or the investment 
climate in the country.  Such change could be a function of the power such trainees hold 
in their country, and also of the general economic, social and political conditions 
prevailing in it, which could improve or deteriorate independently of the  skills of the 
middle level government officials.  According to private sector participants, on the other 
hand, new knowledge is more easily translated into action and change, particularly 
among those who were themselves trainers in the private sector or in international 
organizations, or university professors who could use skills or knowledge they acquired 
in training in their professional activities.  They are in a situation characterized by control 
of their professional environment, quite the opposite of the environment faced by middle 
level government officials or private sector managers. 

 
Figure 23: Percent distribution of participants by the level of 
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5.5 Factor analysis was applied to the data to reduce the dimensionality of the 
measurement of the level of effectiveness of the WBI learning activities.  Results of the 
factor analysis emphasize the significant correlations and the minor differences between 
the levels of effectiveness in the six designated areas.  The analysis concludes by 
extracting one factor only that summarizes the overall level of effectiveness for each 
participant.  Overall effectiveness is measured using the average of the six effectiveness 
areas.  Averaging the areas is possible because data on effectiveness is complete.12 

REGRESSION ANALYSIS OF EFFECTIVENESS 

5.6 Testing the relationship between each of the six dimensions of effectiveness of the 
learning activity and the perceived relevance of the topics covered to the country’s needs 
indicate that all these relationships are significant (P-value less or equal to 0.01).  

5.7 In addition to the analysis of relevance, an OLS regression analysis was employed 
to evaluate what determines perceived course effectiveness.  The results of the regression 
on effectiveness are presented in Table 5. Perceived effectiveness, the dependent 
variable, ranges from 1 through 7. 

Table 5: Regression Results from OLS Regression on 
 Perceived Effectiveness 

Variable ß Estimate Std. Err. t P>|t| 

Participant Characteristics      

Female -0.075 0.191 -0.39 0.697 

Age 0.006 0.010 0.61 0.545 

University/Research -0.034 0.286 -0.12 0.905 

Central Government 0.078 0.205 0.38 0.705 

Research/Teaching 0.079 0.225 0.35 0.726 

Position -0.086 0.089 -0.97 0.334 

Language Proficiency 0.053 0.083 0.64 0.520 

Terminology Proficiency -0.026 0.066 -0.39 0.698 

Motivation: Proportion of Course Attended -0.026 0.077 -0.33 0.741 

Course Characteristics     

Action Plan    0.535** 0.187 2.86 0.005 

Contact Information 0.313 0.227 1.38 0.170 

Perceived as designed for Egyptians -0.166 0.192 -0.87 0.388 

Perceived relevance 0.150** 0.057 2.63 0.010 

Work Environment     

Organizational Facilitators 0.277** 0.072 3.84 0.000 

Country Level Facilitators 0.214** 0.083 2.60 0.011 

Constant 1.538** 0.745 2.06 0.041 

R2 0.430    

N       140    
** statistically significant at the 5 percent level. 

                                                 
12 A large number of observations rated as “Don’t Know” were recoded to 4, the average effectiveness 
rating, to increase the sample size. 
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Having an action plan, perceiving course relevance as high, and having helpful 
facilitators increase effectiveness. 

5.8 The results show that a large part of the variation in perceived effectiveness can 
be explained by the perceived relevance of the course material to Egypt’s specific needs 
(ß=0.150, t=2.63), the development of an action plan during the course (ß=0.535, t=2.86), 
and the helpfulness of organizational (ß=0.277, t=3.84) and country level facilitators 
(ß=0.214, t=2.60).13   

5.9 On the margin, creating an action plan increases perceived effectiveness by a little 
more than half a unit, while course relevance and helpful facilitators have a smaller 
marginal effect. In order to increase perceived effectiveness by one unit (say moving 
from a rating of 4 to a rating of 5), almost 7 units of increase in perceived relevance (i.e. a 
complete change from “Extremely Irrelevant” to “Extremely Relevant”) would be 
necessary.  For the work environment factors, approximately a five unit increase in the 
facilitator would be needed in order to experience a one unit increase in effectiveness.   

COMPARING THE EFFECTIVENESS OF WBI AND NON-WBI LEARNING 
ACTIVITIES  

5.10 Of all 171 participants interviewed, only 49 (29 percent) were aware of any 
learning activities with similar content offered by organizations other than WBI, in 
Egypt.  Of this small group, 38 respondents (22 percent of all respondents) were able to 
compare the effectiveness of these non-WBI activities to similar ones offered by WBI. 

WBI and non–WBI activities are  similar in perceived effectiveness. 

5.11 The majority of those 38 respondents (63 percent) reported the same level of 
effectiveness for similar WBI and non-WBI learning activities and 11 respondents (29 
percent) thought the non-WBI activities were more effective.  A minority of three 
respondents only thought that the non-WBI learning activities are less effective.  The 
comparison to non-WBI activities is graphically illustrated in Figure 24 

5.12 Among the national institutions offering similar activities with higher level of 
effectiveness are: Sadat Academy, National Institute of Transport, National Institute of 
Planning, Arab Academy of Finance and Banking, Cairo and Alexandria stock exchange, 
Research Commercial Studies Center, Central Bank of Egypt and the Social Fund for 
Development.  These national institutions offer such learning activities either 
independently or in collaboration with other international institutions such as: USAID, 
Fulbright Commission, EU, UNESCO, The British Council, OUDA, Harvard Business 
School and FAO. 

                                                 
13 A two-stage least squares (2SLS) model of effectiveness was originally run instrumenting for perceived 
relevance. Hausman tests of the possible endogeneity in relevance indicated that there was no systematic 
difference in coefficients between the exogenous model (treating relevance as exogenous) and the 
instrumented 2SLS model. Based on this test we conclude that there is no evidence of endogeneity among 
relevance and effectiveness and present the results from the exogenous model of effectiveness. 
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6. USEFULNESS OF WBI LEARNING ACTIVITIES 

6.1 All participants were asked whether they had developed an action plan/strategy to 
apply the new ideas they learned during the activity and if so, whether they had actually 
used it at work.  Overall, as shown in Figure 25, 39 percent of the participants did 
develop such an action plan during the activity; 28 percent of the participants actually 
used part/all of the action plan at work. 

 

6.2 Participants were also asked if the issues raised in WBI learning activities had 
been discussed at work, with local partners, government officials or NGO’s.  Figure 26 
shows that 40 percent of the participants discussed these issues thoroughly at work, 40 
percent discussed them occasionally, and 20 percent never discussed the issues raised 
during the WBI learning activities afterwards. 

 

 
Figure 25: Percent distribution of the participants by whether 
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6.3 The participants were asked to evaluate their usage of knowledge and skills from 
the course in eight different areas:  

• Conducting research; 

• Developing country development strategies; 

• Implementing country development strategies; 

• Changing/influencing legislation; 

• Teaching; 

• Raising other’s awareness in development issues; 

• Organizing collective community-based initiatives; and 

• Implementing new practices within your work organization. 

6.4  Participants rated the level of use on a scale from 1-7 with 1 being “Use Not At 
All” and 7 being “Use Very Often”.  On the average overall usage (sum of each 
individuals rating in all eight areas) was rated low with a mean of 23.01 on a scale from 
1-5614 

Participants identified relatively few areas for applying their newly acquired 
knowledge and skills. 

6.5 Figure 27 presents the percent of participants identifying specific areas to be “Not 
Applicable” for using the knowledge and skills acquired during the WBI learning 
activity.  Among the areas designated as “Not Applicable”, almost 44 percent of the 
participants identified changing/influencing legislation; these were followed by 
developing country development strategies, implementing country development strategy 
and organizing collective community initiatives (39 percent), and finally by conducting 
research “Not Applicable” for 32 percent of participants.  Areas concerning raising 
others’ awareness in development issues and implementing new practices within the 
participant’s work organization are least likely to be considered “Not Applicable” in this 
context. 

                                                 
14 The range of 1-56 comes from having eight areas, each using a seven point scale. 

 
Figure 27: Percent who declared a specific area 'Not Applicable' for  

using the knowledge acquired in the learning activity  
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6.6 When the area of use of the knowledge/skills acquired in the WBI learning 
activity is considered applicable to the participant’s work, the majority of participants use 
these knowledge/skills only occasionally as shown in Figure 28.  Participants are likely to 
use these knowledge/skills more often in the areas of raising others’ awareness in 
development issues, teaching, implementing new practices within their work 
organizations and in conducting research.  Participants are least likely to use the 
knowledge/skills acquired in the two areas of changing or influencing 
legislation/regulations and implementing country development strategies, even when the 
participants work in these areas.   

 

6.7 In order to generate a smaller group of variables to describe usage we attempted 
factor analysis. However, because of the large number of missing (non-applicable) 
observations factor analysis was not possible.15  Instead pair wise correlations indicated 
three sub-groups of usage:  

                                                 
15 A large number of observations were rated as “Not Applicable”. We recoded the non-applicable as 
missing because we believe that if an area is not applicable to a person it should not be included in the 
analysis. The regression analysis was thus only employed on those individuals who rated at least one 
dimension of the usage areas for each of the three factors. Additionally, in creating an aggregate measure of 
the variable, in each factor the ratings were summed up in order to control for wide usage (use many 
dimensions) as well as high usage (use each dimension highly). Hausman tests of the possible endogeneity 
in effectiveness indicated that there was no systematic difference in coefficients between the exogenous 
model (treating effectiveness as exogenous) and the instrumented 2SLS model. Based on this test we 
conclude that there is no evidence of endogeneity among effectiveness and usage and present the results 
from the exogenous models of usage. 
 

 
Figure 28:  Percent distribution of participants by the level of use of the 

knowledge/skills in the WBI activity when applicable 
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• Practices and Awareness: The first factor summarizes the level of use of the new 
knowledge/skills in the areas of: raising others’ awareness in development issues, 
organizing collective community initiatives, and implementing new practices in 
the work organization; 

• Strategies and Policies: The second factor has significantly large loadings in the 
areas of: developing country development strategies, implementing country 
development strategies, and (to a less extent) the area of changing/influencing 
legislation/regulations; and 

• Research and Teaching: The third factor is confined to use of the new 
knowledge/skills in teaching and conducting research. 

6.8 Participants’ characteristics and features of the WBI learning activities were used 
as explanatory variables for each of the three extracted factors.  Also, perceived relevance 
of the topics covered in the learning activity to Egypt’s needs and effectiveness of the 
activity are used as explanatory variables for each of the three extracted factors. 

6.9 OLS regression analysis was used to evaluate the three areas of use, controlling 
for participants’ demographic characteristics, course characteristics and factors in the 
participant’s work environment. In each area, use is measured on a continuous scale of 
the summed ratings in each group for each individual.  The results of the three 
regressions on use are reported in Tables 6-8. 

Table 6: Regression Results from OLS Regression on 
Use in Practices and Awareness 

Variable ß Estimate Std. Err. t P>|t| 
Participant Characteristics      

Female -0.192 0.843 -0.23 0.820 
Age 0.038 0.042 0.91 0.367 
University/Research 1.352 1.264 1.07 0.287 

Central Government 2.193** 0.895 2.45 0.016 
Research/Teaching -0.521 0.977 -0.53 0.595 
Position 0.096 0.386 0.25 0.804 

Language Proficiency -0.255 0.370 -0.69 0.492 
Terminology Proficiency 0.768** 0.304 2.52 0.013 
Motivation: Proportion of Course Attended -0.096 0.336 -0.28 0.777 

Course Characteristics     
Action Plan 0.758 0.833 0.91 0.365 
Contact Information 0.629 1.057 0.60 0.553 

Perceived as designed for Egyptians -0.306 0.838 -0.37 0.716 
Perceived relevance 0.174 0.250 0.70 0.484 
Effectiveness 1.622** 0.390 4.16 0.000 

Work Environment     
Organizational Facilitators 1.110** 0.350 3.18 0.002 
Country Level Facilitators -0.586 0.372 -1.58 0.118 

Constant -6.023** 3.291 -1.83 0.070 

R2 0.431    
N       127    

** statistically significant at the 5 percent level. 
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Table 7: Regression Results from OLS Regression on 
Use in Strategies and Policies 

Variable ß Estimate. Std. Err. t P>|t| 

Participant Characteristics        

Female -0.903 1.030 -0.88 0.383 

Age -0.001 0.049 -0.02 0.987 

University/Research -0.126 1.468 -0.09 0.932 

Central Government 1.874* 1.121 1.67 0.099 

Research/Teaching 0.828 1.160 0.71 0.477 

Position 0.915** 0.451 2.03 0.046 

Language Proficiency -0.404 0.460 -0.88 0.382 

Terminology Proficiency 0.352 0.434 0.81 0.420 

Motivation: Proportion of Course Attended -0.123 0.402 -0.31 0.760 

Course Characteristics     

Action Plan 1.825* 0.994 1.84 0.070 

Contact Information -1.639 1.203 -1.36 0.177 

Perceived as designed for Egyptians 1.233 1.010 1.12 0.266 

Perceived relevance 0.049 0.313 0.16 0.876 

Effectiveness 0.691 0.505 1.37 0.175 

Work Environment     

Organizational Facilitators 1.009** 0.397 2.55 0.013 

Country Level Facilitators 0.110 0.415 0.27 0.791 

Constant -1.024 3.859 -0.27 0.791 

R2 0.406    

N        96    
* statistically significant at the 10 percent level.  
** statistically significant at the 5 percent level. 

 
Table 8: Regression Results from OLS Regression on 

Use in Research and Teaching 

Variable ß Estimate Std. Err. t P>|t| 

Participant Characteristics     

Female 1.021 0.665 1.53 0.128 

Age 0.033 0.032 1.02 0.309 

University/Research 1.559* 0.934 1.67 0.099 

Central Government 0.984 0.745 1.32 0.190 

Research/Teaching 0.455 0.774 0.59 0.558 

Position 0.304 0.292 1.04 0.301 

Language Proficiency -0.059 0.297 -0.20 0.842 

Terminology Proficiency 0.470* 0.274 1.71 0.090 

Motivation: Proportion of Course Attended -0.337 0.260 -1.30 0.198 

Course Characteristics     

Action Plan 1.785** 0.650 2.74 0.007 

Contact Information 1.508* 0.789 1.91 0.059 

Perceived as designed for Egyptians 0.461 0.654 0.71 0.482 

Perceived relevance 0.210 0.198 1.07 0.290 

(Table 8 continues on next page.) 
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(Table 8 continued.) 

Effectiveness 0.537* 0.305 1.76 0.081 

Work Environment     

Organizational Facilitators 0.265 0.269 0.98 0.328 

Country Level Facilitators 0.160 0.274 0.58 0.561 

Constant -4.973* 2.518 -1.97 0.051 

R2 0.420    

N 105    
* statistically significant at the 10 percent level. 
** statistically significant at the 5 percent level. 

Overall the determinants of use are common over different areas. 

6.10 The results of the regression analysis on use show that while the determinants of 
use vary by area, still some common determinants exist for all the three areas.  The most 
consistent determinants of usage are:  being from the central government, being familiar 
with the terminology of the course, developing an action plan, having helpful 
organizational facilitators and perceiving the course effectiveness as high. Between 41 
and 43 percent of the variation can be explained by the regressions.  

6.11 The most important determinants of the three areas of usage are: 

• Practices and Awareness: 
 - Representing the central government   (ß=2.193, t=2.45) 

 - Proficiency in the course terminology   (ß=0.768, t=2.52) 
 - Perceiving course effectiveness as high   (ß=1.622, t=4.16) 

 - Having helpful organizational facilitators  (ß=1.110, t=3.18) 

• Strategies and Policies: 
 - Representing the central government   (ß=1.874, t=1.67) 

 - High position       (ß=0.915, t=2.03) 
 - Having developed an action plan   (ß=1.825, t=1.84) 
 - Having helpful organizational facilitators  (ß=1.009, t=2.55) 

• Research and Teaching: 
 - Working at a university/research institution  (ß=1.559, t=1.67) 

 - Proficiency in the course terminology   (ß=0.470, t=1.71) 
 - Having developed an action plan    (ß=1.785, t=2.74) 
 - Provided with contact information   (ß=1.508, t=1.91) 
 - Perceiving course effectiveness as high   (ß=0.537, t=1.76) 

6.12 All of the above factors increase usage of the knowledge and skills acquired from 
the WBI learning activities. 

6.13 Representing the central government increases use in practices and awareness and 
strategies and policies by about two units (out of 21) or around 20 percent for those rating 
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usage around the mean. 16  Increasing proficiency in terminology by one unit (say from a 4 
to a 5) increases use in practices and awareness and research and teaching by around 
seven percent while increasing effectiveness by one unit increases the effect on practices 
and awareness and research and teaching by 15 and seven percent.  Furthermore, 
increasing the rating of organizational facilitators by one unit (say from a 4 to a 5) 
increases use in practices and awareness and strategies and policies by about one unit (out 
of 21) or ten percent at the mean. Creating an action plan increases usage in strategies 
and policies by as much as 19 percent and use in research and teaching by 25 percent. 

FACILITATORS AND BARRIERS TO THE UTILIZATION OF LEARNING 

6.14 The participant survey examined the extent to which five factors related to the 
work organization, have been helpful or unhelpful in actually using the new 
knowledge/skills acquired from WBI learning activities. These factors are: 

• Practices and procedures in the work organization; 

• Resources and funding availability in the work organization; 

• Incentive system in the work organization; 

• Participant’s supervisor; and 

• Participant’s colleagues.  

Work environment factors are rated neither helpful nor unhelpful in implementing 
the acquired knowledge. 

 

6.15 As shown in Figure 29, for the majority of participants, the factors related to their 
work organizations are in general considered to be neither help ful nor unhelpful in 
actually using the knowledge/skills acquired from WBI learning activities. Two factors, 
however, are more frequently perceived as facilitators rather than barriers: a) practices 
                                                 
16 The mean for usage and impact (dependent variables) are reported in Annex 2.  

 
Figure 29: Percent distribution of participants by the extent to which factors 

related to the work organization have been helpful/unhelpful in actually using 
knowledge/skills acquired from WBI learning activities 
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and procedures in the work participants’ work organization and b) work colleagues.  Two 
other factors are more frequently perceived as barriers than as facilitators a) resources 
and funding and b) the incentive system.  The participant’s supervisor is equally likely to 
be a facilitator or a barrier in this regard. 

Country level factors are neither facilitators nor barriers in using new knowledge.  

6.16 The participant survey investigated also the extent to which factors at the macro 
level have been helpful or unhelpful in implementing the knowledge/skills acquired from 
WBI learning activities. These macro factors are: 

• The country’s policies; 

• Social groups in the country; 

• Political groups in the country; and 

• The country’s general readiness for reform and innovation. 

6.17 As shown in Figure 30, 30 percent of respondents refe rred to the country’s 
general readiness for reform and innovation as a facilitating factor in implementing the 
new knowledge acquired, while 28 percent cited the country’s policies.  Political groups 
in the country do not seem to play any significant role in this regard and are least likely to 
be seen as facilitators.  However, the fact remains that all these macro factors are 
perceived by the participants as neutral in terms of facilitating or impeding the 
implementation of new ideas. 

 
 

 Figure 30: Percent distribution of participants by the extent to which 
factors at the macro level have been heplful/unhelpful in 

implementing knowledge/skills acquired from WBI learning 
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7. IMPACT OF WBI LEARNING ACTIVITIES IN EGYPT 

About one-third of the participants indicated that WBI’s activities led to an overall 
change. 

7.1  When asked whether the WBI learning activity had led to any overall changes in 
the specific area of the activity, 30 percent of the participants responded positively, 38 
percent responded negatively, and 32 percent did not know.   The distribution is displayed 
in Figure 31. 

 

The impact of the WBI learning activity was rated below average. 

7.2 Of those participants who confirmed an overall change in policy following the 
activities they attended, 50 percent (which translates into 15 percent of all respondents) 
reported a strong positive change. Around 40 percent reported slight positive change and 
10 percent thought the change was slightly negative.  The survey did not examine what 
the nature of the change was. 

IMPACT ON POLICY, RESEARCH AND WORK PRACTICES 

7.3 Using a 7-point scale, the survey also investigated the impact of the WBI learning 
activities in terms of negatively/positively influencing six specific areas:   

• Research; 

• Legislation or regulations; 

• Teaching; 

 
Figure 31: Percent distribution of the participants' responses  
concerning the overall impact of the learning activity attended   
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• Consensus building for change; 

• Community-based initiatives; and  

• Work practices in the participant’s organization.  

7.4 On the average overall impact (the sum of each participants rating on all six areas) 
was below the midpoint with a mean of 18 on a scale from 2-39.17 A preliminary analysis 
of the data revealed that the WBI activity is not applicable to each of the specific areas of 
interest as depicted in Figure 32.  

 

7.5 Figure 33 displays the percent of responses indicating the direction of influence 
(positive/negative/no influence) of the WBI learning activity attended, among applicable 
cases only. 

                                                 
17 The ranges of 0-42 comes from six areas, each using a seven point scale.   

 
Figure 32: Percent of the "Not Applicable" 
cases  corresponding to each of six areas of interest related to  

anticipated impact of the WBI learning activities 
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Figure 33: Percent distribution of responses indicating 

negative/positive influence of the learning activity among applicable 
cases only 
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7.6 WBI learning activities have a strong positive influence (when applicable) on a) 
research, b) teaching, c) work practices and d) consensus building for change. The 
positive influence is less in the areas of legislation and community-based initiatives. The 
least positive influence and the highest negative influence are both reported in the area of 
legislation and regulations.  

7.7 Factor analysis could not be utilized for the purpose of reducing the different 
dimensions of the perceived influence of the learning activity due to the large number of 
cases that are “Not Applicable” to each individual dimension. Instead, for each individual 
participant, a summed score of perceived influence pertaining to applicable dimensions 
only was computed18. 

PREDICTORS OF IMPACT OF WBI LEARNING ACTIVITIES 

7.8 Regression analysis was employed to investigate the determinants of perceived 
impact.19  The results of the OLS regression analysis on impact are presented in Table 9.20 
Perceived impact ranges from 2-39.21    

Creating an action plan and having helpful country level facilitating factors increase 
impact. 

7.9 The only statistically significant variables for explaining impact are the 
development of an action plan and the level of helpfulness of facilitators.  Development 
of an action plan raised perceived impact (ß=2.974, t=2.00), as does working in an 
environment with helpful organizational and country level facilitating factors (ß=1.822, 
t=2.86 and ß=1.095, t=1.68). 

7.10 On the margin, developing an action plan increases perceived impact by a little 
less than three units on (a scale of 1 to 39) which corresponds to as much as 17 percent at 

                                                 
18 For each participant, we summed the scores provided for applicable dimensions to account for both depth 
(how intense the influence is) and breath (how many areas are influenced).  
19 In theory, impact is very likely to be a function of usage.  When modeling impact as a function of usage 
and above exogenous variables the results show that usage has a strong and significant effect on impact. 
However, the effect of usage over shadows the indirect effects of all other determinants on impact so that it 
seems like no other factors but frequency of usage have any significant effects on impact.  Therefore, we 
exclude usage from the regression analysis to get a better understanding on the direct effects of the 
remaining exogenous variables on impact.  
20 A large number of observations were rated as “Not applicable”. We recoded the non-applicable answers 
as missing because we believe that if an area is not applicable to a person it should not be included in the 
analysis. The regression analysis was thus only employed on those individuals who rated at least one 
dimension of the imp act areas.  Additionally, in creating an aggregate measure of the variable the ratings 
were summed up in order to control for wide impact (impact on many dimensions) as well as high impact 
(impact on each dimension highly).  Hausman tests of the possible endogeneity in effectiveness indicated 
that there was no systematic difference in coefficients between the exogenous model (treating effectiveness 
as exogenous) and the instrumented 2SLS model. Based on this test we conclude that there is no evidence 
of endogeneity among effectiveness and impact and present the results from the exogenous model of 
impact.   
21 The possible scale ranges from 0-42 which comes from six areas each using a seven point scale.  
However no one’s summed impact rated below 2 or above 39. 
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the average; improving the work facilitators by one unit (say moving from a 4 to a 5) 
increases impact by 11 percent.   

Table 9: Regression Results from OLS Regression on  
Overall Perceived Impact 

Variable ß Estimate Std. Err. t P>|t| 

Participants’ Characteristics      

Female 0.879 1.495 0.59 0.558 

Age 0.068 0.073 0.94 0.348 

University/Research 2.830 2.250 1.26 0.211 

Central Government 1.423 1.591 0.89 0.373 

Research/Teaching -0.561 1.798 -0.31 0.756 

Position -0.004 0.693 -0.01 0.996 

Language Proficiency 0.695 0.692 1.00 0.317 

Terminology Proficiency 0.455 0.554 0.82 0.413 

Motivation: Proportion of Course Attended -0.967 0.592 -1.63 0.105 

Course Characteristics     

Action Plan 2.974** 1.486 2.00 0.048 

Contact Information 1.833 1.798 1.02 0.310 

Perceived as designed for Egyptians -0.063 1.516 -0.04 0.967 

Perceived relevance 0.062 0.459 0.14 0.892 

Effectiveness -0.154 0.706 -0.22 0.827 

Work Environment     

Organizational Facilitators 1.822** 0.637 2.86 0.005 

Country Facilitators 1.095* 0.651 1.68 0.096 

Constant -3.392 5.755 -0.59 0.557 

R2 0.293    

N        125    
* statistically significant at the 10 percent level.  
** statistically significant at the 5 percent level. 
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8. LISTENING TO OUR OPERATIONAL 
COUNTERPARTS 

8.1 WBI’s learning events are more likely to be relevant to country needs when they 
are prepared in collaboration with Operations (relating better the activities to the CAS) 
and in response to the needs of the country as outlined in the WBI’s country program 
briefs.  In order to gauge WBI’s link to Operations and assess its responsiveness to 
country needs, six key Operational counterparts were interviewed in Washington and in 
the field: three regional staff, one sector network staff and WBI regional coordinators.  
Operational counterparts were asked the following questions: 

1. To what extent are WBI learning events aligned with the CAS? 

2. What was the extent of your involvement in WBI’s activities during FY01-02? 

3. Do you know of any outcomes that resulted from WBI’s learning activities? 

4. What are the main barriers to applying new knowledge toward change in Egypt? 

5. Is WBI uniquely positioned to deliver learning activities for capacity building in 
Egypt? 

6. What could have been done differently by WBI to better serve the learning needs 
of Egypt? 

7. Taking a forward looking approach, what are some ways that WBI can assist the 
country in moving closer its development goals? 

8.2 While the answers to these questions are somewhat discouraging for FY01 and 
FY02, there is a clear sense that since early FY03, WBI has started to strengthen its link 
with Operations.22  Summary highlights of the interviews follow: 

Operational Staff have mixed views on WBI’s Alignment with the CAS. 

8.3  Interviews with counterparts in operations yielded mixed opinions; some felt that 
activities were aligned at 100 percent while another suggested that on a scale of 1 to 10, 
WBI merited a 6.  Still others had no idea about the extent of the alignment.  WBI’s 
analysis of Egypt’s CAS and the CRS for 2001-2002 shows that 13 of 30 (43 percent) 
learning events addressed the CAS priorities (poverty reduction, environment, investment 
climate and infrastructure finance).23  All interviewees confirmed that the work of WBI is 

                                                 
22  In the later part of FY02 WBI was represented in the Egypt field office by a senior staff member who is 
50 percent  WBI and 50 percent Operations.  This position has started to have an active role in linking 
operational lending to WBI’s learning activities.     
23 CAS priorities cover the current CAS (June 2001) and previous CAS (May 1997). 
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not yet mainstreamed in Operations and insisted that it needs to be integrated in 
operations at the project level.  For this integration to happen, several interviewees 
suggested involvement of WBI with Operations at the stage of project conception to 
ensure that training actually becomes a component (deliverable) of each and every 
Operational project.  

Operational staff at the Headquarters are disconnected from WBI.   

8.4 While  Operational staff in the field seem to be taking measures to involve WBI 
in the CAS process, staff at the headquarters, are far less informed about WBI and its 
overall mission, strategy and activities.  Interviewees at headquarters could only allude to 
some “ad hoc” discussion with colleagues in WBI. 

WBI outcomes are not evident to Operational staff.   

8.5 Just one single interviewee could pin-point a specific outcome of a WBI program 
in Egypt during FY01-02.  Most interviewees referred generally to ad-hoc WBI events 
that they had heard about in Egypt, and or to passing discussions with WBI staff. 24      

Lack of incentives for change is a major barrier to use of new knowledge. 

8.6   Interviewees agreed that political resolve (particularly in the form of decision –
making capacity and follow-up) rather than financial resources has constrained action on 
the use of new knowledge and skills..  As one interviewee put it, “Egypt has a very 
conservative structure as well as a large and aging bureaucracy with few incentives for 
change, all of which make the country resistant to change.”  Another interviewee noted 
that while the government's technical knowledge is very out of date, NGOs and other 
social service providers also lack basic skills in management, fund-raising, and 
implementation.”   

Operational staff view WBI as uniquely positioned in Egypt.   

8.7 Those interviewed in the field acknowledged that WBI is a very small contributor 
to the overall national training effort in Egypt.  They emphasized, however, that WBI is 
unique in two respects:  (a) high quality research and (b) access to and linkages with 
alternative experience from around the world of what works (or does not) and why.  In 
addition, its training is not as highly politicized as some other, larger donors.  One 
interviewee in the field office indicated that WBI has created a niche for its interventions 
in organizing collaboration on poverty issues; several of those interviewed indicated that 
WBI needs to offer more policy services in terms of seminars and dialogues with key 
decision-makers on significant CAS issues.  WBI’s comparative advantage according to 
Operation staff at headquarters is the Institute’s ability to bring the experiences from 
other countries and facilitate building global linkages. 

                                                 
24 The one specific outcome of WBI’s programs in Egypt was in the area of poverty reduction, where one 
interviewee said that “WBI’s programs  on poverty have managed to break the taboo of discussing poverty 
in Egypt”. 
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WBI has not been active enough in Egypt.   

8.8 In the past few years, WBI has not worked enough in Egypt, and the region in 
general.  With the introduction of the country-focused approach and improved 
communications between and WBI, this may be changing although there was a clearly 
expressed concern that "WBI thematic leaders have difficulty working with the 
Operational staff and MNA local partners” in part because "they view the Operational 
staff as new in the knowledge business."  Another interviewee indicated that WBI could 
have been more pro-active in identifying the demands of the region, and integrating 
training with operational projects.” 

WBI needs to be more flexible and responsive to local demands.   

8.9 Operational colleagues in the field stressed that “in the future there should be 
more flexibility on the side of WBI.”  They indicated that often when requests come from 
the region, WBI has already committed its funds and does not the have the flexibility in 
resources to respond to local demand.  Colleagues also indicated the need for building 
stronger partnerships for delivery of both face to face and e-learning activities.    
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9. LISTENING TO PARTICIPANTS 

9.1 Focus group meetings were held in Cairo in June 2003 to hear first hand from 
participants their views about: 

• Relevance and usefulness of WBI activities for the Egyptians;  

• Country specific barriers to use of their new knowledge and skills; and 

• Practical measures that WBI can take to increase impact of our programs in 
Egypt.   

9.2 Focus groups were activity specific, and selection of the activities was based on 
location and the number of Egyptian participants in any given activity.  Based on these 
criteria, three FY01-02 activities that were both held in Cairo and had the largest number 
of Egyptian participants were chosen.  Three separate focus groups, each representing a 
different sector - the government, private sector, and academia - were held for each of the 
activities.25 

WBI activities were regarded as more useful by private sector employees than by 
government employees.   

9.3 Overall, all three groups indicated that they found the courses  extremely relevant 
to their personal, organizational and country learning needs.  As for usefulness, however, 
there was a distinct difference between the discussions of the focus group that 
represented government employees and that which represented the private sector.  
According to government sector participants, the rigid hierarchy that exists in 
government organizations in Egypt makes it extremely difficult for a participant who is 
not in a decision making position to use his or her new knowledge in the work 
environment.  This suggests that better targeting of participants could improve WBI 
activity usefulness.  Private sector participants, on the other hand, note that new 
knowledge is more easily translated into action and change.  Unlike the government 
employees, private sector participants gave numerous examples of how new knowledge 
obtained from training activities translated into specific changes in their business 
conduct, resulting in major structural and budgetary changes.   

9.4 All three groups shared the same views about elements of WBI activities that 
make them useful or not.  Features that made WBI activities useful were their ability to:  
(a) provide excellent networking opportunities, and (b) present  relevant  case studies and 
lessons learned from other developing countries.  Features that reduced usefulness were: 
                                                 
25 The three activities chosen for focus groups were:  1. Frontiers in Infrastructure Finance (most 
participants represented the public sector); 2.Introduction to Poverty Monitoring and Evaluation (most 
participants represented the academia); and 3. Innovative Marketing Communications: Promoting and 
Selling Training in a Competitive Global Market. 
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(a) tardiness in receiving the training agenda and materials which precluded preparation 
for the event, (b) a “one size fit all” approach where programs were not targeted to 
Egypt’s specific needs, and c) lack of follow-up in a meaningful way. 

WBI should take measures to increase usefulness and impact.   

9.5 Participants suggested that task managers could increase the relevance, usefulness 
and impact of the courses by taking a few practical measures: 

a) Communicate early through non-electric means:   Lack of computerization of 
the public sector translates into two immediate considerations on the part of 
our task managers a) any course documents, agendas, etc. must be sent 
several weeks in advance of the course to the ministries; and (b) any course 
follow-up must be tailored to participants depending on their access to the 
computers. 

b) Offer courses in country:  Strict budget constraints in the public sector limit 
travel for training.  For this reason it is suggested that upcoming training 
targeted to government employees will be most practical if held in the 
country. 

c)  Tailor courses to country needs:  Participants characterized the recent trend of  
regional offerings as a “one-size-fits-all” approach, and emphasized that this 
approach, by definition, fails to offer solutions within the constraints of 
Egypt.  This especially applies to regional DL offerings, which may appear to 
be efficient but are not effective in addressing the specific needs of Egypt.  

d) Increase the depth and breadth of training:  As one participant noted, “a one-
time training, targeting 10 –15 participants once every several years is simply 
not enough.”  In order to break through the “counter-culture of change” in 
Egypt, more courses must be conducted to a broader range of participants. 
Participants all agreed that in order to make trainings useful, the training 
should be targeted to a broad base of participants (lower level staff to senior 
management level) so as to bring the necessary awareness for changing the 
existing system; and 

e) Offer systematic follow-ups:  Past training has had no follow-up.  Participants 
agreed that their WBI training was “informative” but not enough to produce 
real changes in their existing practice at an organizational  and/or even an 
individual level.  To create any sort of change or impact, future WBI learning 
activities must have systematic follow-ups. 

Barriers that hinder use of new knowledge in Egypt are not country specific. 

9.6 When asked about country specific barriers to using new knowledge in Egypt, 
participants listed the major barriers, but not that these barriers are not unique to Egypt 
and must be considered in developing courses worldwide.  The three barriers discussed 
by focus group participants were:  
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a) Decision making is made only at top management level:  Given the rigid 
hierarchy that exists in government organizations in Egypt, it is very difficult 
to implement the learning from the courses directed to participants from the 
public sector if they are not in a “decision-making” position. 

b) Language is a barrier especially in global DL courses:  Language barriers are 
a major impediment for making global DL offerings effective for the 
Egyptians 26.  Participants indicated that the use of previously taped instruction 
videos during the course were more useful than the Video Conferencing 
technology, as it was rather difficult to understand the different English 
accents over the VC especially with the communication time lag. 

c) Knowledge sharing is a slow process in Egypt:  Ministries in Egypt are not yet 
computerized.  Still, paper has to move from one desk to another, which slows 
the knowledge sharing process in the work environment. 

 
 

                                                 
26 This is because global DL offerings use English as the language of instruction and it becomes especially 
difficult when the course is global and different accents come into play. 
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10. CONCLUSIONS AND IMPLICATIONS 

10.1 Based on FY 01-02 data collected from participant surveys, participant focus 
group discussions, interviews with Operational Staff working on Egypt (from 
Washington and Cairo), and relevant operational and WBI documents, the following 
conclusions and recommendations can be drawn for each of the three evaluation 
questions: 

Question 1.   What is the relevance of WBI learning activities to the country's needs? 

10.2 Data collected from participant surveys shows that over one-half of all 
participants (57 percent) perceive the topics covered to be highly relevant while 36 
percent perceive a moderate degree of relevance and only 7 percent think these topics are 
irrelevant. Considering that the activities were not country focused the relevance was 
very high, averaging 5.44 on a scale form 1-7. The two most significant determinants of 
perceived relevance are: 1) the level of proficiency of the language of instruction, and 2) 
helpful country level facilitating factors, although the effect on relevance is small for both 
factors. 

10.3 During FY01-02, almost 40 percent of the participants reported a low to medium 
proficiency in the language of instruction and almost 50 percent reported a low to 
medium proficiency in the technical terminology used by instructors.  Findings from 
focus group meetings stress that lack of proficiency in the language of instruction is a 
major impediment in the usefulness of the courses.  This is particularly important in the 
global DL offerings where the language barrier becomes even more problematic when 
different accents come into play.   

10.4 The two MDGs identified as prominent were developing global partnerships for 
development and improving investment climate and finance.  Examination of the 
relationship between the participants’ perceived relevance of the topics covered in the 
learning activity and whether the activity was related to each of the millennium goals 
reveals no significant relationship.   

10.5 It is important that task managers ensure the proficiency of participants in the 
language of instruction and in the terminology.  Proficiency of participants in the 
language of instruction and in the terminology should indeed be considered as a pre-
condition for relevance.  Selecting participants who are already profic ient in the 
terminology used in the learning activities, providing translations, and devoting sufficient 
time at the beginning of the activity to ensure clarity of this terminology is imperative.   
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10.6 Even though, none of the activities were designed as especially focused on 
Egypt’s needs the WBI activities for Egyptians were somewhat country focused in nature 
both on the activity level and as perceived by participants. 

Question 2.   What is the effectiveness and impact of WBI learning activities? 

10.7 Overall effectiveness is found to be slightly above average.  Participants found 
WBI activities to be mostly effective in the areas of raising awareness/understanding of 
development issues, refining the knowledge the participants already had, providing new 
information and encouraging networking.  They found such activities to be least effective 
in areas concerning providing strategies/approaches to address the needs of their 
organizations or to address the development needs of the country.    

10.8 As for implementing their new knowledge and skills, most participants use them 
occasionally.  Participants are most likely to use their knowledge/skills to raise others’ 
awareness of development issues, teach, implement new practices within their work 
organizations and conduct research.  Participants are least likely to use the 
knowledge/skills acquired to change or influence legislation/regulations and to 
implement country development strategies, even when the participants work in these 
areas.  It is not surprising, therefore, that impact of WBI  learning activities in Egypt is 
least in the area of legislation and regulation and strongest in the areas of research, 
teaching, work practices and consensus building. 

10.9 For the majority of participants, factors related to their work organizations and to 
their country are considered to be neither helpful or unhelpful in actually using the 
knowledge/skills acquired from WBI learning activities.  The study notes, however, that 
factors such as local work practices, colleagues, supervisors, and the country’s general 
readiness for reform are factors that facilitate implementation of new knowledge.  
Barriers to using new knowledge and skills are two-fold: resources/funding availability 
and incentive systems in the work organizations.  

10.10 Three features of WBI’s learning activities are significant in explaining 
effectiveness:  a) perceived relevance, b) development of an action plan during the 
activity, and c) facilitating factors in the work environment.  County focused activities, at 
least when it comes to the participants’ perception of the relevance of the activity they 
attended to Egypt’s needs, is thus important to increase perceived effectiveness.  

Question 3.   What is the contribution of WBI learning programs/activities to building 
in-country capacity?  And how does this contribution compare with others delivered by 
other members of the development community? 

10.11 During FY01 and 02, WBI did not invest significantly in sustained capacity 
building in Egypt, with the result that even low-cost-follow-up (e.g. newsletters) 
necessary for sustained capacity building was far from optimum:  

• No follow-up contacts occurred for 60 percent of the learning activities. Where  
follow-up contacts, these were infrequent and mainly by e-mail.  During focus 
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groups meetings, participants voiced their concern about the lack of follow-up and 
their disappointment in learning that their training was “a one shot deal”;  and 

• The participants did not receive any newsletters related to the learning activity in 
78 percent of the cases. Among the one-fifth that received a newsletter, the 
overall evaluation of it was “moderately useful”.  

10.12 Overall usage of the acquired knowledge and skills from the training was low 
essentially linked to those participants representing the central government, proficient in  
the terminology used in the instruction, perceiving effectiveness as high, formulating an 
action plan, and having helpful organizational facilitators for implementing the 
knowledge. Having some or all of these present significantly raised usage of the material. 
The impact of WBI activities in terms of stimulating influence and change was below 
average as well.  Impact tended to increase where an action plan was developed during 
the activity and where facilitating factors were present in the work environment to 
implement the new knowledge. 

10.13 The fact that WBI activities were not country specific, is not a surprising finding, 
given that WBI did not seek to design its activities with a country focus and on the basis 
of CASs.  WBI’s decision to adopt a country-focused approach is welcomed by 
participants who at face-to-face meetings made it clear that “courses that come with an 
agenda that ‘one size-fits-all’ will not work; we need training that addresses Egypt’s 
problems and offers solutions that are within the constraints of our country.” 27    

10.14 WBI is a very small contributor to the overall national training effort in Egypt.  
There are several reputable national institutions offering similar activities either 
independently or in collaboration with other international organizations.  Comparing the 
effectiveness of WBI to non-WBI offerings, over 60 percent of respondents reported that 
non-WBI activities are just as effective as WBI’s, and almost one-third thought that the 
non-WBI activities were actually more effective.28  Both participants and counterparts in 
operations agree, however, that WBI is unique in providing access to (and linkages with) 
alternative experience from around the world.  In addition, it is widely believed that 
WBI’s training in Egypt is not as highly politicized as some other larger international 
institutions.  Among all other players in Egypt, WBI seems to have created a niche for its 
interventions in organizing collaboration on poverty issues.   

10.15 To make a difference, WBI’s presence in Egypt should become much more 
country-specific and systematic: learning activities must be designed with the country’s 
needs and constraints in mind, and the Institute should establish an institutionally agreed 
upon approach to systematically follow up on its learning activities.  It is only through 
such approach that WBI can successfully establish and then sustain local trainees that can 
be drivers of institutional impact in Egypt.  

                                                 
27 It should be noted that despite these concerns voiced by participants in face-to-face meetings,  data 
analysis of participant surveys does not draw any relationship between outcome imp act variables and 
whether the WBI learning activity was designed specially for Egypt or not. 
28 This finding should be used with caution because only 38 respondents were willing or able to compare 
the effectiveness of WBI with non-WBI activities. 
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 ANNEX 1:  LIST OF WBI ACTIVITIES WITH EGYPTIAN 
PARTICIPANTS (FY 01-02) 

Activity Title # Egyptians Location 

Frontiers in Infrastructure Finance Distance Learning Course 41 Egypt 
Frontiers in Infrastructure Finance 35 Egypt 
Global Dialogues on Sustainable Development Series: Food Security & Trade 19 USA 
Transparency in Infrastructure Concessions  18 Egypt 
Introduction to Poverty Monitoring and Evaluation 18 Egypt 
Innovative Marketing Communications: Promoting and Selling Training in a Competitive Global Market 17 Egypt 
Safety Nets Core Course 12 USA 
Global Dialogues on Sustainable Development Series: Food Security and Biotechnology  11     USA 
WATER-Course on Participatory Irrigation Management 9 Italy 
Sustainable Development Debate Series:  Sustainable Groundwater and Aquifer Management 8 USA 
Poverty Alleviation and Human Resource Development 7 Morocco 
Adapting to Change: Core Course on Population Reproductive Health and Health Sector Reform 6 USA 
Flagship Health Capacity Building in MENA - 1st Regional Course 6 Lebanon 
Irrigation Institutional Reforms Initiative 5 China 
Agriculture and the New Trade Agenda: Capturing the Benefits for the Middle East 4 Lebanon 
Higher Education Conference -  4 France 
Strategic Choices for Education Reform Global Core Course 3 USA 
Financial Markets and Development Conference: In Whom We Trust 3 USA 
Privatization Regulatory Reform and Corporate Governance 3 USA 
Pension Reform in the Middle East and North Africa 3 Tunisia 
Capital Flows Monetary Policy and the International Financial System 2 France 
Public Pension Fund Management 2 USA 
A New Business Paradigm:  Corporate Governance and Corporate Social Responsibility 2 USA 
Managing Capital Flows and Monetary Policy in Emerging Market Economies: Thailand 1 Thailand 
Enhancing Training Quality Through Customer Service (QCS-1):  Caring for Clients ...After Training 1 Indonesia 
Strategic Management and Marketing of Training (SMMT-5):  Ensuring Sustainability and Financial Health 1 Philippines
Strategic Management and Marketing of Training 1 Philippines
Non-Bank Financial Institutions Development and Regulation 1 USA 
Challenge of Leadership 1 France 
Reproductive Health and Health Sector Reform Course UNFPA  1 Italy 
Agriculture and the New Trade Agenda: Capturing the Benefits for the Middle East 3 Lebanon 
   

Total # of Activities (World-Wide) with Egyptian Participants during FY01 & FY02:    31  248  
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ANNEX 2:  VARIABLE DESCRIPTION AND SUMMARY STATISTICS 
REGRESSION VARIABLES 

Variable  Description N Mean Std. Dev. Min Max 

Dependent Variables       

Perceived relevance  
Degree of relevance of the activity to Egypt’s 
needs (1=irrelevant, 7=relevant)  170 5.441 1.710 1 7 

Effectiveness 
Average degree of effectiveness of the activity 
(1=extremely low, 7=extremely high)  171 4.831 1.270 1.83329 7 

Practices and Aw areness 
Sum of usage in implementing practices and 
awareness  (1=low, 7=high) 151 10.987 5.106 1 21 

Strategies and Policies 
Sum of usage in implementing strategies and 
policies (1=low, 7=high) 118 9.483 4.914 2 21 

Research and Teaching 
Sum of usage in conducting research and 
teaching (1=low, 7=high) 129 7.186 3.592 1 14 

Impact 
Sum of degree of influence/change/impact of the 
activity (1=negative, 7=positive) 151 17.901 7.937 2 39 

Participant Characteristics       

Female Dummy if the participant is female  171 0.363 0.482 0 1 

Age Age of the participant in years 170 43.329 12.853 20 82 

University/Research 
Dummy if the participant represents a university 
or research institution 171 0.269 0.445 0 1 

Central Government 
Dummy if the participant represents the central 
government  171 0.304 0.461 0 1 

Research/Teaching 
Dummy if the participant mainly conducts 
research and teaching 171 0.398 0.491 0 1 

Position 
Position of the participant (1=junior professional, 
5=top management) 171 2.941 1.304 1 5 

Language Pr oficiency 
Degree of proficiency of the language of 
instruction (1=low, 7=high) 169 5.799 1.218 1 7 

Terminology Proficiency 
Degree of proficiency of the terminology used in 
the  instruction (1=low, 7=high) 167 5.359 1.518 1 7 

Motivation: Proportion of Course 
Attended 

Proportion of the activity attended (1=a quarter 
or less, 5=all or almost all)  168 4.476 1.183 1 5 

Course Characteristics       

Action Plan 
Dummy whether or not an action plan was 
developed  169 0.391 0.489 0 1 

Contact Information 
Dummy if contact information of other 
participants were provided 169 0.757 0.430 0 1 

Perceives as designed for Egyptians 
Dummy if the activity was perceived to be 
designed specifically for Egyptians  155 0.310 0.464 0 1 

Work Environment       

Organizational Facilitators 
Degree of helpfulness of organizational factors 
(1=barrier, 7=facilitator)  167 4.067 1.401 1 7 

Country Level Facilitators 
Degree of helpfulness of country level factors 
(1=barrier, 7=facilitator)  168 4.292 1.243 1 7 

                                                 
29 On the average no one rated the effectiveness below 1.833. 
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ANNEX 3:  COUNTRY FOCUS EVALUATION QUESTIONNAIRE  

World Bank Institute (WBI) 
Country Focus Evaluation Questionnaire  

Egypt 

Instructions 
Thank you for agreeing to complete this questionnaire.   The purpose of this 
questionnaire is to obtain your opinion regarding the performance of WBI learning 
activities in your country.    We are going to ask you to think about the WBI learning 
activity you attended between the summer of 2001 and the summer of 2003. During this 
time period, if you participated in more than one WBI activity we would like for you to 
answer the following questions with the most recent activity in mind.   
 
According to our records the most recent WBI activity you participated was  
entitled  
____________________________________________________________________ 

 and was held from __________  to ____________ in  (Location)______________. 

The questionnaire has four sections and should take between 20 to 30 minutes to 
complete. 
 
• Section 1 asks your opinion about the usefulness of the learning activity  

 
• Section 2 asks about the relevance of the learning activity to the specific needs 

of your country 
 

• Section 3 asks you to compare WBI learning activities with similar ones offered 
by other organizations 
 

• Section 4 asks about the characteristics of the learning event and your 
background. 

 
We need your honest feedback.  Please keep in mind that your responses will be 
kept confidential, and will be used for the sole purpose of improving WBI 
programs. 

If you have any questions about the questionnaire please send a message by e-mail 
to  
Hzia@worldbank.org. 

 
Thank you 

 
ID: ___________
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World Bank Institute (WBI) 

Participant Questionnaire  
 

I. Usefulness of the WBI Learning Activity 
 

1. Thinking about the WBI learning activity you attended, would you say that the activity has been effective or 
ineffective in the areas noted below. 

Areas 
Not 

Effective 
At All 

2 3 4 5 6 
Extremel

y  
Effective 

Don’t 
Know 

a.  Raising your 
awareness and 
understanding of the 
development issues 
important to your country 

� � � � � � � � 

b. Updating or refining the 
knowledge or skills you 
already had 

� � � � � � � � 

c.  Providing you with new 
knowledge or skills  � � � � � � � � 

d.  Helping you get to 
know people interested in 
the subject matter of the 
learning activity 

� � � � � � � � 

e.  Providing you with 
strategies or approaches 
to address the 
development needs of 
your country 

� � � � � � � � 

f. Providing you with 
strategies or approaches 
to address the needs of 
your organization 

� � � � � � � � 

2. Thinking about the WBI learning activity you attended, what was the main theme or area it 
addressed? 

 

3. Did the WBI learning activity you attended lead to any overall changes in that specific area?  (If you 
answer “No,” or “Don’t Know,”  skip to question #5.) 

 Yes No 
Don’t 
know 

 
 � � � 

4. How would you rate the nature of overall change in that specific area? 

Strong 
negative 
change 

     No 
Change      

Strong 
positive 
change 

 Don’t 
Know 

1  2  3  4  5  6  7   

�  �  �  �  �  �  �  � 
(Participant Questionnaire continues on next page.) 
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(Participant Questionnaire continued.) 
5.  Thinking about the WBI activity you attended, how often have you used the knowledge and skills 
you acquired in the following areas? Please mark “Not Applicable” if you do not work in the given 
area. 

Areas Not at all 2 3 4 5 6 Very 
Often 

Not 
Applicabl

e 

a. Conducting research � � � � � � � � 
b. Developing country 

development 
strategies  

� � � � � � � � 

c. Implementing country 
development 
strategies. 

� � � � � � � � 

d. Changing or 
influencing legislation 
or regulations  

� � � � � � � � 

e. Teaching � � � � � � � � 
f. Raising others’ 

awareness in 
development issues  

� � � � � � � � 

g. Organizing collective 
community initiatives � � � � � � � � 

h. Implementing new 
practices within your 
work organization 

� � � � � � � � 

 

6. How helpful or unhelpful are the following factors in actually using the new knowledge or skills that 
you acquired from the WBI learning activity?  

Factors 
Not 

Helpful 
 At All 

2 3 

Neither 
Helpful 

Nor 
Unhelpful

5 6 
Extremel

y  
Helpful 

Don’t 
Know 

a. Practices  and 
procedures in your 
work organization 

� � � � � � � � 

b. Resources and 
funding availability in 
your work 
organization 

� � � � � � � � 

c. Incentive system in 
your work 
organization 

� � � � � � � � 

d. Your supervisor � � � � � � � � 
e. Your colleagues  � � � � � � � � 

(Participant Questionnaire continues on next page.) 
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(Participant Questionnaire continued.) 

7.  How helpful or unhelpful are the following factors in implementing the ideas covered in the 
learning activity?  

Factors 
Not 

Helpful 
 At All 

2 3 
Neither 

Helpful nor 
Unhelpful 

5 6 
Extremely  

Helpful 
Don’t 
Know 

a. Your country’s policies  � � � � � � � � 
b. Social groups in your 
country � � � � � � � � 

c. Political groups in your 
country � � � � � � � � 

d. Your country’s general 
“readiness” for reform and 
innovation 

� � � � � � � � 

8. How has the WBI activity that you attended, influenced or led to changes in the following 
areas: 

(Please mark N/A if the particular area is not relevant to the activity.) 

Areas Negative 
Influence 2 3 4 5 6 Positive 

Influence N/A  

a. Research methodology or publications  � � � � � � � � 
b. Legislation or regulations  � � � � � � � � 
c. Teaching materials for courses  � � � � � � � � 
d. Consensus building for change � � � � � � � � 
e. Community-based initiatives � � � � � � � � 
f. Work practices in your organization  � � � � � � � � 
g. Other (Please specify) 
________________________________ � � � � � � � � 
9. Have the issues raised in WBI learning activities been discussed at work, with local partners, 
government officials, or NGOs?  
Never 
discussed at all 

Discussed 
thoroughly Don’t Know 

1 2 3 4 5 6 7 

� � � � � � � 
10. Thinking back to the time immediately following the learning activity you 
attended, were you aware of any follow-up activities (e.g., meetings, 
workshops, or E-mail discussion groups) arranged by participants? (If you 
answer “No,” skip to question #15) Yes No 

 � � 
11. Did you participate in any of these follow-up activities? Yes No 
 � � 
12. In how many of these follow-up activities did you participate?  
   
13. Are these activities still taking place? Yes No 
 � � 

(Participant Questionnaire continues on next page.) 
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(Participant Questionnaire continued.) 
14. If not, why? 
  

II.  Relevance of WBI Learning Activities to the Needs of Your Country 
Recall, you are being asked to think about the activity you attended 

 between the summer of 2000 and the summer of 2002.  
15.  Was the activity you attended designed specifically for participants 
from your country? Yes No Don’t 

know 
 � � � 
16. Thinking about the WBI learning activity, to what degree were the topics covered in the 
activity relevant to your country’s specific needs? 

Extremely 
Irrelevant 

    
 

      Extremely 
Relevant  Don’t 

Know 

1  2  3  4  5  6  7   

�  �  �  �  �  �  �  � 
17. The table below lists the key goals for a country’s development. Please review the list and 
indicate whether the WBI activity in which you participated was related to any of these goals by 
marking an “X” next to the relevant goal.   Next, for each goal you marked as relevant please rate 
the extent to which the activity addressed the key issues in achieving that goal(s) in your 
country. 

(First review the development goals under column “A.”  Next, under Column “B,” indicate with an “X” the 
relevant goal(s),  then rate the extent to which the activity addressed key issues in reaching that goal(s) 
under Column “C.”) 

A 
 

B 
Mark an “X” 
here if WBI 
Activity was 

related to  the 
goal  

C 
If you marked “X,” please rate the extent to which 
the activity addressed the key issues in achieving 

that goal 

Goals for Development  Mark with an 
“X’ 

Low 2 3 4 5 6 High N/A 

a.  Eradicate extreme poverty  � � � � � � � � 
b. Achieve universal primary 
education  � � � � � � � � 

c. Promote gender equality 
and empower women  � � � � � � � � 

d.  Reduce child mortality  � � � � � � � � 
e. Improve maternal health  � � � � � � � � 
f. Combat HIV/AIDS, malaria, 
and other diseases   � � � � � � � � 
g.  Ensure environmental 
sustainability 

 � � � � � � � � 
h. Develop global 
partnerships for development  � � � � � � � � 
i. Ensure water sanitation and 
supply  � � � � � � � � 
j. Improve investment climate 
and finance 

 � � � � � � � � 

k. Promote trade  � � � � � � � � 
(Participant Questionnaire continues on next page.) 
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(Participant Questionnaire continued.) 

III. Comparison of WBI Learning Activities with  
Similar Activities Offered by Other Organizations 

 
18.  Thinking about the WBI learning activity you attended, are you aware of any 
learning activities with similar content offered by organizations, other than WBI, 
in your country? (If you answer “No,” skip to question #21.): Yes No 

 � � 
19. If yes,  please provide the name(s) of the organization(s): 

1.  

2.   

3.  

20. In comparing the activities offered by WBI and non-WBI, would you say that, overall, the non-WBI 
learning activities were more effective or less effective than WBI training?    

Much More 
Effective     

 About the 
Same      

Much 
Less 

Effective 
 Don’t 

Know 

1  2  3  4  5  6  7   

�  �  �  �  �  �  �  � 

 

IV. Characteristics of the Learning Event and Your Background 

Now, we would like to ask you to think about some of the things that took place during the activity 
you attended and to recall some of the logistics. 

21. How many of your colleagues, or others with whom you work closely (both within or outside of 
your organization), attended the same activity? 

None  1 to 2  3 to 4  5 to 10  Over 10 

�  �  �  �  � 
22. During the learning activity, did you develop an action plan/strategy (e.g., work plans, 
strategy papers, policy documents, assessment of country needs, assessment of 
sectoral needs) to apply the new ideas you learned?  (If you answer “No,” please skip to 
question  #25) Yes No 

 � � 
23. If yes, did you work as a team with your colleagues to produce the action plan? Yes No 

 � � 
24.  Did you actually use parts or all of the action plan in your work? Yes No 
 � � 
25.  To your knowledge, was the learning activity a part of a series of related activities? Yes No 
 � � 
26.  If yes, did you participate in other parts of the series?  Yes No 
 � � 

(Participant Questionnaire continues on next page.) 
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(Participant Questionnaire continued.) 

27. Were you provided with the contact information of other 
participants in the activity you attended such as email addresses, 
telephone numbers or mailing addresses? Yes No 

 � � 

28. If yes, please indicate whether the contact information was: 

Not useful 
at all            Extremely 

useful  Don’t Know 

1  2  3  4  5  6  7   

�  �  �  �  �  �  �  � 

29. After the WBI learning activity, were there any follow-up 
contacts made by the organizers? Yes No 

 � � 
30. If yes, please indicate the nature of the follow-up: 

Face-to-Face 
meetings/activities 

 Web-based 
discussions 

E-mail discussion 
 

Other (please especify) 
______________________ 

� � � � 
31. After the learning activity, did you receive any newsletters related to 
the learning activity? Yes No 

 � � 

32. If yes, please indicate whether it was: 

Not 
useful 
at all 

     Extremely 
useful      Do Not 

Know 

1  2  3  4  5  6  7 

�  �  �  �  �  �  � 

33. In retrospect, what aspect(s) of the learning activity did you find most useful for your work, 
organization, or country? 

 

 

34. In retrospect, what aspect(s) of the learning activity did you find least useful for your work, 
organization, or country? 

 

 
35.  What was the primary language used during the learning activity? 

 

(For each item below, select one answer on the 
scale, where 1=Not proficient at all; 7=Highly 
proficient.) 

Not 
Proficient 

At All 
2 3 4 5 6 Highly 

Proficient  

36.  At the time of the learning activity, what was 
your level of proficiency in the language of 
instruction of the learning activity? 

� � � � � � � 

(Participant Questionnaire continues on next page.) 
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(Participant Questionnaire continued.) 

37.  At the time of the learning activity, what was 
your level of proficiency in the technical 
terminology utilized in the learning activity? 

� � � � � � � 

 

38.  How long was the learning activity?   Please indicate the number 
of days.   

39.  What proportion of the learning activity did you attend? 

A quarter or less Less than half Half More 
than half All or almost all 

� � � � � 

40.  At the time of the learning activity, which of the following best characterizes the organization in 
which you worked?  (Select one.) 

� University /Research Institution   � Donor Agency 

� Non-Governmental Organization (NGO) (not-
for-profit)  � National/Central Government 

� Private Sector (for profit)  � Provincial/Regional 
Government 

� Other 
____________________________________  � Local Government 

41. At the time of the learning activity, which of the following best describes the primary type of work 
you did?  (Select one.) 

� Research   � Management/Administration 

� Teaching  � Policymaking / Legislative 

� Research / Teaching  � Provide Services (e.g. financial, 
health, etc.) 

� Other 
_____________________________________________________________________ 

42. At the time of the learning activity, how would you best characterize your position in your 
organization? 

� Top management (e.g. Minister, Deputy Minister, Top government official) 

� Senior management/administration (e.g. Department Head, Division Head) 

� Middle management/administration (e.g. Program Manager, Project Leader) 

� Senior professional/technical/research staff 

� Junior professional/technical/research staff 

� Other (Please specify) ____________________________________ 

43. Please indicate your gender � Male � Female 

 
44. In which year were you born? (Please fill in the year in the 
boxes provided.) 1 9     

 
 Thank you for your feedback. We appreciate very much your cooperation. 


